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Working with 
English Hubs
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We are a long 
established, trusted 
charity dedicated to 

helping schools develop 
literacy learning that 

transforms lives.
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What do we believe in?

 A child’s right to be literate and to enjoy 
literature.

 The importance of texts that engage children 
and support developing literacy.

 Practice that is underpinned and supported by 
robust classroom-based research.
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CLPE

 Our centre has a credible reputation for 
research, a unique library and an expert team 
to support schools to develop practice with 
integrity and respond to external changes. 

 Schools can access our knowledge at our 
centre in London, at a range of locations across 
the UK and through our extensive web-based 
resources.
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What We Know Works
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The CLPE Scales

 Built on the Centre for Literacy in Primary Education’s (CLPE) 
reading and writing scales that were originally developed as 
part of the widely used Primary Language Record.

 The Reading and Writing Scales draw on current and 
established research about children’s literacy development. 

 Developed in partnership with  the English and Media 
Centre (EMC), National Association for Advisors in English 
(NAAE) and National Association for the Teaching of English 
(NATE), the United Kingdom Literacy Association (UKLA). 
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Responsive Not Reactive Pedagogy

Kingsnorth English Hub
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The Scale:

 Outlines the stages a reader goes through, from Beginner 
Reader to Mature Independent Reader, moving from 
dependence to independence.

 Helps teachers to identify an individual’s current stage of 
development. 

 They will then be able to see what is the next set of 
observable behaviours they are likely to see if the child is 
progressing with reading and writing.

 Every child will have a different journey through these 
scales. Their starting points and their rate and pattern of 
progression will depend on many factors including their 
prior experience, their interests and their learning 
preferences.
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The Next Steps: 

 For each of the ‘points’ on the scale we have also described 
the provision, practice and pedagogy a teacher would want 
to plan for in order to help the child move forward in their 
literacy. 

 We have designed this section to be used alongside the 
scale. Once the teacher has observed the child’s behaviour 
and worked out where on the scale the child is, they will be 
able to work out where there are gaps in learning and then 
look at the next steps to support future planning. 

 This section provides a wealth of knowledge about best 
practice in the teaching of literacy to ensure progression, 
supported by the recent and relevant research in the 
research section.
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Key points about the new scales: 

 They are free to download to everyone;
 They are underpinned by research;
 There is one scale for reading and one for writing 

– working towards mature independence;
 They describe progress and support formative 

assessment;
 They are designed to support teaching (next steps 

section);
 They are designed to support teacher learning 

(research section).
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Reflecting Realities

Ensuring all Children 
can see Themselves 
in the Curriculum 
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Impact of CLPE

Ensuring all Children 
can see Themselves 
in the Curriculum 
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Impact of PoR

Ensuring all Children 
can see Themselves 
in the Curriculum 
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Impact of courses, CLiPPA, reach

Ensuring all Children 
can see Themselves 
in the Curriculum 
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Select CLPE 
Programme
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Hub Priority 
Area

Early Language 
Development

Effective Phonics Provision Promoting Positive 
Reading Culture

CLPE 
Programme

Closing the Vocabulary Gap 
in the Early Years 

Early Reading and Phonics 
in a Rich Reading 
Curriculum

Power of Reading

Programme 
Synopsis

This four day, early years 
specific programme is 
based on our renowned 
Power of Reading 
programme. It shows 
practitioners how to use 
quality children’s literature 
to encourage a love of 
reading and build children’s 
language and vocabulary as 
a foundation for 
independent reading and 
writing.

A four day programme that 
will improve teachers’ 
subject knowledge in the 
teaching of Early Reading. 
It supports schools in 
planning a systematic 
approach to the teaching 
of phonics across Early 
Years and Key Stage 1, 
enabling teachers to 
identify gaps in knowledge 
and effectively plan for 
progress leading children 
to become independent 
readers.

The programme is 
delivered over four days 
and provides all 
participants with a 
comprehensive overview 
and practical strategies for 
developing reading for 
enjoyment as well as 
knowledge of appropriate 
children’s literature and 
how to use it across the 
curriculum to increase 
children’s engagement and 
attainment in reading and 
writing. 
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Structure and Expectations

Implement 
and Reflect

Implement 
and Reflect

Implement 
and Reflect

Implement 
and Reflect

• Attend INSET 2
• Reflect on the 

programme in practice
• Trial teaching 

sequence
• Disseminate practice

• Attend INSET 1
• Review provision
• Trial sequence 
• Disseminate practice
• Submit baseline data

• Attend INSET 3
• Reflect on the 

programme in 
practice

• Embed teaching 
sequences

• Disseminate practice

• Share impact via 
display or 
presentations 

• Provide and analyse 
summative data

• Monitor and evaluate 
impact

• Disseminate and 
forward plan

Kingsnorth English Hub



© CLPE 2017 www.clpe.org.uk|

Hub Priority Area 1:
Early Language Development

 = CLPE Closing the Vocabulary Gap in the Early 
Years 

 Four day, early-years-specific programme based 
on our renowned Power of Reading programme

 Shows practitioners how to use quality children’s 
literature to encourage a love of reading

 Builds children’s language and vocabulary as a 
foundation for independent reading and writing
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Why Language Matters:
Guidance and Research Findings 2018
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Prioritise the development of 
communication and language

 Language provides the 
foundation of thinking and 
learning and should be 
prioritised.

 High quality adult-child 
interactions are important and 
sometimes described as talking 
with children rather than just 
talking to children. 

 Adults have a vital role to play in 
modelling effective language and 
communication. 

 Use a wide range of approaches 
including shared reading, 
storytelling, and explicitly 
extending children’s vocabulary
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Good Language Development 
as a Key Indicator

‘Children need to have good language
development in the pre-school years. Our
research shows that where that happens we see
children do better in school, socially and
emotionally through to adulthood.’

Edward Melhuish 2018, 
Research Professor at the University of Oxford
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Planning for Progression in to Key Stage 1:
Developing Language Competency

Reflection
(including discussion, criticism, 
explication, response, analysis; 

terminology)

Competence
(comes first)

Supporting 
influence

Essential 
influence

John Richmond, 
Grammar and Knowledge about Language 

(Owen Education/UKLA 2015)
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Strong tunes for 
storytelling 

Dialogue; first person 
voice

Language of 
negotiation; 

subordinate clauses
and modal verbs

Repetition of ideas 
and sentences 
structure for 

emphasis.

Dialogue; first 
person voice; 
speech marks

Pragmatics; 
sentences start with 
‘But’ and ‘And’ for 

dramatic effect

Models of Language in the Book

Quantifying 
expressions; pre-

determiners; 
intensifying adverbs; 

superlatives

Expanded noun and 
verb phrases

Fronted adverbs to 
set the scene or 

express time passing.

Narrative story; 
consistent first 

person voice and 
viewpoint; past tense
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Descriptive 
language, e.g. 

expanded noun 
and verb phrases

Writing Outcomes:
Shared reader response
Personal stories
Free verse poetry
Advisory notes and letters to a brave bear
Non-fiction fact-file
Speech and thought bubbles
Labels and captions
Instructions for a brave bear
Questions for character Hotseating
Storymapping
Retelling the story in role

Leading to Language Competency in Talk and in Writing for Purpose and Audience

Advisory 
voice; modal 

verbs; 
informal 
register

Negotiation 
language; 

subordinate 
clauses and modal 

verbs

Tentative 
language; first 

person utterances 
leading to full 

sentences

Explanatory voice; 
consistent present tense 

and; statement sentences 
and passive sentence form

Structuring 
question 

sentences

Narrative voice; 
consistent first 

person and past 
tense; dialogue
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Above and Beyond the 
National Curriculum for 
English: 
Vocabulary, Grammar and 
Punctuation in KS1
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A Focus on Providing Quality 
Opportunities to Develop Language 

 Real and personal experiences
 Encouraging curiosity 
 Sustained shared thinking
 Personal narratives
 High-quality books
 Fictional narratives
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Hub Priority Area 2:
Effective Phonics Provision

 = CLPE Early Reading and Phonics in a Rich Reading 
Curriculum

 Four day programme that will improve teachers’ subject 
knowledge in the teaching of Early Reading

 Supports schools in planning a systematic approach to 
the teaching of phonics across Early Years and Key Stage 
1

 Enables teachers to identify gaps in knowledge and 
effectively plan for progress leading children to become 
independent readers
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The Reading Rope:

Scarborough, 2001 (As represented in Education Endowment Foundation, 
Improving Literacy Guidance KS1, 2016)

‘The evidence for a 
balanced approach to 
reading is extensive, from 
both observational and 
experimental studies.’

Kingsnorth English Hub
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A Matter of Identity:

 Becoming literate is greatly 
facilitated by a natural familiarity 
with and love of book language

 Ideally, through rich experiences 
provided, children identify 
themselves with the language 
and context of stories, songs and 
rhyme to lay claim to it for 
themselves.

 Provision of a range and breadth 
of high quality literature allows 
children to see themselves 
reflected in the language, 
characters and events allowing 
for deeper engagement and 
empowerment as readers. 
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A Systematic Approach:

Rrrrrr

Fluency

Specific 
spelling rules

Learning the complex 
code

Mastering the basic code

Learning the language of text and story 
and early phonological development

A language rich 
curriculum:
• Reading aloud
• A talk and text rich 

environment
• Context embedded 

teaching
• Enabling adults
• Opportunities for talk, 

reading and writing 
across the curriculum

Understanding pupils needs 
and interests:

• Understanding progression
• Planning appropriate 

provision to meet the 
needs of all learners

• An enabling environment
• Involving families

CLPE, Forthcoming 2018

Kingsnorth English Hub
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Education Endowment Fund, Improving 
Literacy Guidance:

Both decoding and comprehension are 
necessary, but not sufficient, to develop 
confident and competent readers. It is 
also important to remember that 
progress in literacy requires motivation 
and engagement, both of which help 
children to develop persistence and 
resilience as well as enjoyment and 
satisfaction in their reading. 

If pupils are not making expected 
progress it may be that they are not 
engaged in the process, and require a 
different approach that motivates them 
to practise and improve.
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Understanding the Limitations of 
Decodable Texts…

‘decodable texts… are likely to be somewhat 
restricted in word choice and so may tend to be 
inferior to real books in (a) maintaining children’s 
interest and motivation to read and (b) in 
achieving the broader goals of building children’s 
vocabularies and knowledge.’

Castles, Rastle & Nation, 2018
Ending the Reading Wars
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Planning a Discrete Phonics Session 
around a Quality Text

Date: Focus GPC: 

Revisit, Revise

Teach

Read /blend

Spell/ segment
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Paving the way for grammatical 
understanding
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The Importance of Reading Aloud 
and ‘Story Time’

‘While teachers and parents may value reading aloud to young 
children as an early reading experience, the focus has often been 
on its motivational value, rather than its important role in 
sensitizing children to the features of written language through 
an oral medium. I England at present the importance of schools of 
a high and increasing percentage pass each year on the Phonics 
Screener Check, has meant that more and more time in 
classrooms is being spent practising for the check, including 
pseudo or alien words, which form half of the 40 words in the 
check. The written language encountered by children in their 
reading books at school may be limited and little time may be left 
for story reading as a way of sensitizing children to the 
complexities of written language.’

Clark, 2017
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Revisiting the text through Small World, 
Role Play and Storymaking
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Hub Priority Area 3:
Promoting Positive Reading Culture

 = CLPE Power of Reading
 Four day programme provides all participants with 

a comprehensive overview and practical strategies 
for developing reading for enjoyment

 Knowledge of appropriate children’s literature 
 How to use it across the curriculum to increase 

children’s engagement and attainment in reading 
and writing.
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What is the Power of Reading?

 A programme that focuses on ensuring best practice in the 
whole class teaching of Literacy.

 Continued professional development on the underpinning 
research that supports the principles of the programme:
– Text-based units of work that place high quality literature at the 

heart of all learning.
– Creative teaching approaches proven to raise engagement and 

attainment in reading and writing.
– The importance of a deeper knowledge of quality children's 

literature.
 The foundation of a whole school culture that values and 

fosters the importance of reading for pleasure.
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Where Power of Reading Sits in the 
English Curriculum:

Power 
of 

Reading

Language 
and 

Grammar

Phonics

Spelling

Free 
Writing

Free 
Reading

Teaching 
Reading 

Skills and 
Strategies
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Tailoring experiences to meet the 
needs of your children:

 “Our internal progress data has shown 
increased attainment. Power of Reading has 
been especially helpful in allowing the children 
to work on attitudes to reading in whole class 
sessions. We have been able to teach the 
reading curriculum in literacy sessions, 
allowing our guided reading times to be more 
targeted to individual needs.”

PoR Teacher, Ipswich
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Research: Core Texts
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What the Programme Offers

 Four days of intensive training, enabling 
project teachers to fully implement and 
evaluate the programme in practice.

 Book Packs of quality texts to use in class and 
develop project teachers as readers.

 Insights from authors which exemplify the 
value of reading and explore authentic writing 
processes. 
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What is the impact?

 “Ofsted stated in March 2018: ‘Middle leaders are continuing to secure 
improvements in the quality of pupils’ reading and writing. New strategies 
are encouraging pupils to explore more challenging texts with greater 
focus, developing their skills of inference and deduction and the breadth 
of their vocabulary. Teachers are using a range of strategies to develop 
pupils’ imaginations and their ideas for writing. As a result, pupils of 
differing abilities are developing their writing stamina and confidence in 
writing at length.”

 “Reading is a high priority in the school. The new English leader has begun 
to implement some effective strategies to develop comprehension skills. 
High-quality reading texts are being used effectively to challenge pupils. 
Pupils are motivated to read through inspirational texts that link to their 
current learning, for example Shackleton’s Journey. The reading stamina of 
pupils has increased significantly, as pupils report that they enjoy reading 
for long periods of time.”
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Model of delivery

 Underpinned by theory
 Based on a high quality text
 Modelled on a Teaching Sequence
 Practical and interactive
 Participant and practitioner
 Short-term and long-term take-aways
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Website
www.clpe.org.uk

Phone 
020 7401 3382/3

Twitter
@clpe1

Instagram
@clpe.org.uk

Facebook
CLPE 

Keep in touch!


